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A School Where Literacy Thrives is an ongoing European project (slide 1)  

Launched in London in 1998 the project A School Where Literacy Thrives became 

truly all-European, while in this country it has become ramified, long-term and 

relevant (slide 2). One of its architects, Luxembourgian educationalist Charles Berg 

in designing the plan invoked the idea of impressionism. The frameworks of the 

projects, its organization and content reflected the current situation in education, 

problems faced by a number of European nations and enriched, forewarned and 

guided the teaching philosophies of nations. What made this project long-term and 

relevant is such “free association”.  

It was discussed at fora, workshops, and conferences in a number of European 

countries; in this country, it was also discussed on the pages of professional journals 

(slides 3-4).  

Taking stock of the 20 years of the project’s development, we may say that we have 

consistently posed and looked for answers to several questions, in particular: What 

do we read? How do we read? How do we teach reading? How do we help teachers 

develop and promote reading, and use it? 

The search for these the answers brought about such RAR projects as Reading That 

Unites Us, Reading from Print and Screen, Reading Strategies, The Academy of 

Readers’ Mastery, The Analyst of Reading.  Each of these projects like many other 

were discussed at RAR conferences (see the Proceedings of RAR conferences 

Reading and Literacy in education and Culture) and enabled small-scale projects on 

the local level, at schools and libraries. Projects that set out to answer the question 

“What do we read?” moved beyond school libraries to the municipal level and 

promoted mutual interest and understanding. The surveys covered all ages from 

preschoolers to the elderly people, professional, gender-based and social groups 

(teachers, boys and men, parents). Conducted every decade, such surveys have 

mapped readers’ interests throughout the country.  

The aim of the projects, entry stages and the status of individual schools therein have 

provided schools with guidelines to develop an identity of their own and 

subsequently to share their practices locally and on the regional level (slides 7,8). 

By changing the attitude to reading at school, staging extracurricular reading-related 

activities in the afternoon, we have enriched the content of educational programmes 

by making them more development-oriented embodying the dream of teachers 

around the world – to nurture A READER (slides 9,10). The students who 

participated in the early projects have successfully obtained a degree, become 

parents and enrolled their children in the same schools. They express gratitude to 



teachers, librarians and all those who helped them achieve success by teaching them 

professional and leisure reading.  

To those pessimists that keep on lamenting about the lost generation of non-readers 

there is always the answer that crystalized owing to our research: “Where adults are 

inactive there is no reading”. Make efforts so that reading becomes “fashionable 

and prestigious” and soon reading will become a norm for an adolescent, make their 

life more “interesting” (slide 11). Indeed, for this to happen the whole school from 

administration to coach, and the whole family from grandmother to infant should 

engage in reading. Read differently, read a variety of texts, on a variety of mediums.  

The Academy of the Mastery of Teaching addressing teachers’ reading and focusing 

on literacy equips teachers with an increasing number of strategies, teaching 

techniques, and ways of organizing reading activities in class, thereby enhancing 

teachers’ professionalism and creativity.  Teachers that have participated in the 

project have become educational experts, masters of teaching methodology and find 

themselves in top positions in the school hierarchy. (slides 12,13) 

Reading from print, screen and digital reading have been the focus of our attention 

recently. Joint projects with partner organizations have made us one more time turn 

to strategies of reading from screen and the readability of text (The Reading Analyst) 

(Slides 15, 16) 

The job of a teacher-librarian that has been introduced in schools has certainly 

improved the situation with reading in the country (slide 17). Unfortunately, the job 

of a reading teacher has not been instituted; neither have we been able to bring the 

attention of subject teachers to reading activity. However, months of distance 

learning and self-study have confirmed our prediction concerning the fundamental 

role of reading in education. For those who have mastered reading texts for students 

have proved capable of both tasks.  

The characteristics of A School Where Literacy Thrives fall into certain clusters:  

participants of the educational process – learners, the teacher, the librarian (slides 

21, 22, 23); the learning environment (24, 25), the process of learning (26, 27). These 

features have grown in number and scope; however, they have inevitably reflected 

the learning context at a given stage of the project’s development.  

In conclusion it should be stated that this project is ongoing, evolving, innovative 

(slide 28). We wish all schools that want to join it to follow their own path by 

adopting the principles that resonate with their philosophy and to enhance the project 

with their discoveries that MUST NOT FAIL TO BE SHARED with others. 


